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Suggested Resource 1s

We draw your attention to a new resource directed abtchothe UK. The Anti-Bullying Guidance
document is easy to download and serves as a good reBwuschools beyond the UK shores. It includes
details of a literature review, commissioned by thédtén’s Commissioner for England and conducted by
academics at the University of York, with particular engihan research reviews and the effectiveness, or
otherwise, of different anti-bullying approaches. sioatombines research with practical advice on how
schools can tackle bullying, focusing in particular on enéing bullying and managing bullying incidents.

It can be found ahttp://www.11million.or g.uk/r esour ce/dusr 9muhlfgsghqg72e81mnwe.pdf

Suggested Resource 23

Brett Popplewell, former teen anti bullying advocatéeased the third edition of “The Misadventures of
Bullyboy and Rumourgirl” in Ottawa on February2®ith a Toronto launch to follow. We will feature an
article on Brett in a forthcoming edition bfam Safe and encourage readers to check out the website and
comic and atvww.bullyboy.ca

New Features

In 2008, PREVNet Canada'’s premier research group relatibgllying behaviour was awarded a contract
from the US Substance Abuse and Mental Health SerAcksinistration (SAMSHA) to conduct a
literature review and develop a series of 25 fact sheétse fact sheets are designed to translate the
research evidence into plain language and summarize thecomosnt research and understanding of each
bullying-related topic.

In cooperation with PREVNet and their funders we wilit&uding one of these useful fact sheets in each
edition of the newsletter. For more information switkeers can go to the PREVNet website at
www.PREVEnet.ca



Bullying: Definitions
Bullying is a Relationship Problem

Bullying has traditionally been defined by three
elements: aggression (the intent to harm), a
power differential, and repetition.1 The
predominant term used in research within the
United States has been “peer victimization”,
which focuses somewhat more on the experience
of children who are victimized and less on the
intent of those who perpetrate the bullying.2

Bullying has recently been reconceptualised as a
relationship problem that requires relationship
solutions — because it is a form of aggression
that unfolds in the context of a relationship in
which one individual asserts interpersonal power
through aggression.3 The power that children
who bully hold over others can arise from their
individual characteristics, such as superior size,
strength, or age4; and from knowledge of others’
vulnerabilities.5 The power in bullying can also
arise from a position in a social group, either in
terms of generally high social status6, by
membership in a group of peers who support
bullying7, or through systemic power (e.g., class,
race, mainstream culture).

The perspective of bullying as a relationship
problem highlights that problems arise from
complex interpersonal dynamics rather than
simply from an individual child’s problem with
aggression or with being unable to defend him or
herself. Within the relationship context of
bullying, those children who bully are learning
how to use power and aggression to control and
distress another; those children who are
repeatedly victimized become trapped in abusive
relationships that are increasingly difficult to
escape.

Bullying takes different forms at different ages
and the label applied to bullying also changes
with developmental stage and relationship
context. Teenagers are more likely to use the
label “harassment” for repeated aggression from
a position of power. When children enter
adolescence, new forms of aggression combined
with  power emerge. As children develop
cognitive and social skills, they become more
aware of others’ vulnerabilities and differences
and of their own power relative to others.
Bullying becomes diversified into more
sophisticated forms of verbal, social, electronic,
sexually and racially-based aggression. In sexual
harassment, the power derives from targeting
another’s sexuality, sexual orientation, or some
other physical or psychological vulnerability
related to sexuality. Racism and sexism are also
forms of aggression exerted from a position of
power entrenched in socio-political foundations.

The lessons of power and aggression learned in
playground bullying can transfer to sexual

harassment and dating aggression8 and may
extend to workplace harassment, as well as
marital, child, and elder abuse.



Challengesin Defining Bullying

There are many challenges in providing a precise
definition of bullying. The understanding of
bullying can vary along many dimensions.

= Aggression in bullying needs to be
differentiated from rough-and-tumble
play and friendly, mutually fun teasing
in which there is no intent to harm.

= The distress of the victimized child may
be the only indicator of a bullying
situation. An outsider cannot always
determine whether an act is aggressive;
however, if a victimized child
experiences it as distressing, then it
needs to be addressed.

= The children engaging in bullying may
not realize the negative impact of their
aggressive behavior and may not
recognize it as bullying. They need
education to support their empathy,
moral compass, and positive, rather than
negative, use of power.

= Some children are both aggressive and
victimized by their peers. These
children have been called “provocative
victims” or  “bully-victims”. They
experience a wide range of problems
and require intensive support to move
beyond their involvement in bullying
and victimization.

= Bullying can be considered on a
continuum from mild forms of
aggression to behaviors that deeply
violate an individual's sense of well-
being and belonging.

= Repetition is an element of the

definition that has been disputed.
Children consider an isolated act of
bullying as such9. With repeated
bullying, however, the power
differential between the child who
bullies and the victimized child

increases, leaving victimized children
increasingly powerless to defend
themselves.

Meansand Forms of Bullying

Bullying can be carried out in several ways,
some of which are face-to-face and others which
are indirect:

Physical bullying includes behaviors such as:
hitting, kicking, shoving, spitting, beating
up, stealing, or damaging property.

Verbal bullying includes behaviors such as:
name-calling, = mocking, hurtful teasing,
humiliating or threatening someone, racist
comments, or sexual harassment.

Social bullying includes behaviors such as:
rolling your eyes or turning away from someone,
excluding others from the group, gossiping or
spreading rumours, setting others up to look
foolish, and damaging friendships.

Electronic or Cyberbullying includes the use of
email, cell phones, text messages, and internet
sites to threaten, harass, embarrass, socially
exclude, or damage reputations and friendships.
Bullying can take forms, all of which reflect the
power differential inherent in bullying:

Racial bullying includes behaviors such as:
treating people badly because of their racial or
ethic background, saying disrespectful things
about a cultural background, calling someone
racist names, or telling racist jokes.

Religious bullying includes treating people
disrespectfully because of their religious
background or beliefs, calling names or telling
jokes based on religious beliefs and practices.

Sexual bullying includes behaviors such as:
leaving someone out or treating them
disrespectfully because they are a boy or a girl;
making someone feel uncomfortable because of
their gender or sexual orientation; making sexist
comments or jokes; touching, pinching or
grabbing someone in a sexual way; making crude
comments about someone’s sexual behavior;
spreading a sexual rumour about someone; or
calling someone gay, a fag, a lesbian, or similar
homophobic names.

Disability bullying includes behaviors such as:

leaving someone out or treating them

disrespectfully because of a disability, making
someone feel uncomfortable because of a
disability, or making comments or jokes to hurt

someone with a disability



Implications
Education

Key messages about bullying that should be
broadly disseminated are:

= Bullying is a relationship problem

= Relationship problems require

relationship solutions

In tailoring our messages that define bullying
and specific forms of bullying, we must consider
children’s developmental stage and gender.

Assessment

Assessment instruments used to assess the
prevalence of bullying and victimization should
consider the respondent’s developmental stage
and gender and include definitions of the
relevant forms of bullying.

Prevention and | nter vention

Children develop the capacity to form healthy
relationships from moment-to moment learning
experiences starting at birth. Children need warm
and supportive relationships, as well as
consistent messages and responses to support
their healthy social development across all of the
contexts in which they live, learn, work, and

play.

The goal of interventions with children who
bully, who are victimized, or who are bystanders
to bullying, is to enhance relationship capacity
by promoting their healthy relationships in the
present and laying a foundation for healthy
relationships throughout the lifespan.

It is important to focus not only on the

relationship skills of the children involved in all

roles within bullying, but also on the social

dynamics in children’s peer groups and the roles
that adults play in shaping children’s

experiences.

The complexity of social interactions highlights
the need to provide extensive, dynamic, and
ongoing support to youth to enable them to learn
how to: relate to others positively, be effective in
achieving social goals, and use power positively.

Interventions with children who are victimized
should protect and connect them, to assure safety
and supportive relationships with adults and
peers.

Interventions with children who bully should
provide learning experiences that transform their
negative use of power to experiences of positive
leadership.

Policy

Wherever children live, learn and play,
developmentally appropriate policies should
explicitly define bullying in its many forms and
clearly outline expectations for children and
youth, as well as the adults’ responsibilities with
respect to curbing bullying and providing an
environment that promotes healthy relationships
and healthy development.
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A great teacher has little external history
to record.

His life goes over into other lives.

These men are pillars in the intimate
structure of schools.

They’re more essential than the stones
and or its beams and they will continue
to be a kindling force and a revealing
power in our lives.

From the Film: The Emperor's Club

Art Miles Mural Project

The Art Miles Mural Project is looking for artists
(young and old, individuals or groups) who are
willing to paint a 12 ft X 5 ft murals based on
visions of peace, unity, healing reflecting the
rights of children and youth. Canadian
contributions will symbolize legends, stories,
and dreams of A Canada Fit for Children. This
project will be a highly publicized
exchange driven by consensus building and
converging in an olympic size celebration of
hundreds of murals from around the world.

Art Miles Mural Project Canada is a UNESCO
approved project honouring the Decade of the
Culture of Peace and Non Violence For Children
of the World (2001 - 2010) has also been
endorsed by thelLandon Pearson Resource
Centre for the Study of Childhood and Child
Rights and is supported by The Arts Network for
Children and Youthwww.artsnetwork.ca

Your murals will be exhibited across Canada
(subject to available funding) and will join 12

miles of murals in May 2010 circling the

pyramids in Egypt in an Olympic size

vernissage. Funding is assured to
transport murals from Canada to Egypt. There
are 12 themes relating to children and youth.

For more:
www.the-artmiles-mural-project.o@nd/or

contact Dianne Rogers, volunteer country
coordinator for Canadar call819.459.3043f
you would like to participate.

Conference 2/3 sold out!

Join us in Ottawa in April for a groundbreaking
event bringing together health and social service
workers, educators, researchers, scholars, policy
experts, front line staff and young people
themselves for a stimulating, inspirational and
rejuvenating opportunity to examine Canada’s
commitment to its children and youth.

Towards 2020:

Canada’s Commitment to Children
April 27-28-29'" 2009-02-20
Crowne Plaza Hotel - Ottawa

The conference offers a number of renowned
speakers, experts and practitioners, the
opportunity to participate in the development of
a national movement for children and a number
of very special features. We'll showcase the
voices of youth in a fast paced format, offer
short five minute snapshot presentations, and
provide early bird sessions and videos in a
stimulating environment that allows attendees
and speakers from a variety of constituencies to
network, share and create!

www.towards2020.ca

Speakers include:
General Roméo Dallaire
Raffi Cavoukian

Sally Armstrong

Dr. Reginald Bibby
Ben Barry

Grand Chief Phil Fontaine
Cathie Guthrie

Dr. Robert Glossop
Cindy Blackstock
Kathy Vandergrift

Dr. Stan Kutchner

Dr. Joel Westheimer
Dr. Kelli Lietch

Dr. Debra Pepler
Peter Dudding

Dr. Kerry Daly

Dr. Rob Santos

Prof. Joanne St. Lewis
Graham Klyne

Tim Broadhead

Sherri Torjman
Veronica Lacey

Penny Milton

Clarence Lochhead
Vera Tourangeau
Youth voices

For more information please visit our
website at www.towards2020.ca or call
613 244-3803 and ask for Emilie.



In 2002 we coordinated Canada’s first national conference on bullying and went on to
present yet another in 2005 and again in 2007. All three conferences were “sold out” and
the rated as huge successes. We also write and promote productions such as 'You're Not the
Boss of Me', a play about bullying which has been featured in various parts of Canada;
and we were the driving force in the development of the Ottawa Anti Bullying Coalition
(OABC).

Our youth built and maintained website www.iamsafe.ca

You can contact us at:
info@iamsafe.ca

The “IAMSAFE” electronically published newsletter focusing on news and resource information relating to
bullying, safer schools and safer communities is produced in Ottawa by Kids-Can, a not for profit
organization offering a variety of training and awareness programs for educators and students.

Our newsletter efforts are voluntary and carried out primarily by youth!




